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551011001 # 3 & B i¥() 38, R 3P

[FAZ P 1]

The goal of this course is to prepare students to write research papers on literary topics to international

standards. Students will learn and practice writing skills specific to literary criticism and scholarship

including summarizing and quoting literary works and criticism using critical theory describing the

technical aspects of literary works structuring an argument using historical information, finding and citing

relevant information and writing with style.

[ 3P 7]

1. introduction to course; goals of literary research; genre

finding and developing a thesis

supporting a thesis; analyzing an argument; discussion of sample article

student writing workshops (on poetry); discussion of two articles on poetry; lectures and discussions on

the use of previous literary criticism

5. student writing workshops (on drama); discussion of two articles on drama; lectures and discussions on
the use of critical theory and historical information

6. student writing workshops (on fiction); discussion of two articles on fiction; lectures and discussions on
organizing and developing ideas

7. writing abstracts and proposals; course review

oD

551016001 § & < & 78 24 23 pLiT(i2) 3L, R 3P

[FRA2 P 1]

This course is designed to introduce MA students to the major principles of literary theories and to the
established methods of literary research. By the end of this course, students will find themselves equipped
with a variety of critical approaches to literary and cultural texts.

[+ #P %]

1. Introduction: Theory before Theory

2. Classical Theory & Criticism (I & II)

4. The Sublime (vs. the Beautiful)

6. New/Practical Criticism & Reader-Response Theory

7. Structuralism & Semiotics

8. Post-structuralism (I & II)

10. Psychoanalysis (I & II)

12. Post-modernism

13. Marxism (I & II)

15. Feminism (I & II)

17. Post-colonialism

18. Cultural Studies

551007001 I~ & > = FI1ZH() 3&s # 3 pF

[F5Az P ]

This course is designed to familiarize students with the new intellectual turn taken by the leading
philosophers in the contemporary intellectual scene.

[ 3P 7]

The linguistic turn has been a milestone in the history of literary theory. In the second half of the 20th
century, “Il n’y a pas de hors-texte” became an oft-bandied-about yet less-scrutinized catchphrase in the
broad field of literary studies. Without being adequately thought out, the linguistic turn was somehow
pushed out of the limelight by the end of the last millennium. As an emerging paradigm, the “ontological
turn” came to replace the linguistic turn and marked a new chapter in the constant mutual fertilization of
philosophy and literary studies. That said, this nebulous body of avant-garde thought is in fact not aimed to




oppose the linguistic turn. Neither does it represent an unambiguous and abrupt swerve of thinking. The
ontological turn, to put it simply, has as its goal the critical re-examination of the Derridean “hors” in its
every aspect. This course is aimed to equip students with an in-depth grasp of the continuity and
discontinuity between these two consequential re-orientations of thinking. Included in the assigned readings
will be the articles written those thinkers who, in a manner of speaking, stand on the threshold between
these two turns, including Michel Foucault, Bruno Bosteels, Jodi Dean, Jean-Luc Nancy, Alain Badiou,
Giorgio Agamben, Jacques Ranciere, and Slavoj Zizek.

551835001 ## 4~ &7 iG 10/ 5 3% 4 (3E) 38s R~ E 3P

[z P 15]

The question of the balanced or imbalanced exchange of objects, energies, and even people has intrigued
and puzzled many of the best minds from the time of Marx and Nietzsche to Jacques Derrida and beyond.
In response to the contemporary theoretical interests in the thematic of exchange, this course will provide
an overview of interdisciplinary theories that have been taken up by a range of thinkers who come from a
wide variety of disciplines and vantage points.

Topic addressed will include Mauss’s study of gift exchange, Derrida’s ethics of giving, Bataille’s theory of
expenditure, Bourdieu’s theory of habitus, and concepts of generosity between nations, cultures and
individuals. William Shakespeare’s The Merchant of Venice, Henry James's short stories, and possibly other
literary texts will be used to explore the aporia of gift-giving and gift-receiving.

[ 3M %]

1. Mauss’s study of gift exchange

2. Derrida’s ethics of giving

3. Bataille’s theory of expenditure

4. Bourdieu’s theory of habitus

5. Literary Texts

551814001 I &2 = H(:¥) 38~ B 3] pF

[FRAz P 5]

This course examines the sources of the King Arthur legend, the development of imaginative literature
surrounding the activities of his Round Table knights, and the manifestations in other times and lands of
this Celtic myth. Students will consider romance as genre in the medieval quest for strange adventure and
idealistic love. Most of the readings will be electronic or digital copies, as much as possible.

[+ P %]

Specific texts to be discussed will be decided later, dependent upon the research and reading interests of the
students. The approach to the material will be chronological then topical. There will be a creative as well as
a critical aspect of the course.

551762001 % - B #7;7 & JE(:F) 3845 HmE 3P

[z P 15]

Students are expected to finish reading three of Austen’s major novels, the title of which may vary from
term to term. Students are trained in the skills of close reading. They will also learn how to use historical
sources and secondary criticism intelligently. The final goal is to produce a well-organized and original
research paper.

[N %]

This course examines the novels of Jane Austen (1775-1817) in relation to their historical moments. Three
related questions provide the foundation on which this course is structured: How do her novels comment on
and respond to the contemporary literary / political / cultural currents of which they were a significant part?
How does Austen weave feeling into the texture of her narrative prose? What is Austen’s attitude towards a
social world full of expectations and obligations? To answer these questions adequately, we will read some
novels, poems, political treaties and didactic prose, with all of which Austen was familiar. We will also read
some critical essays to understand the shape of Austen scholarship in the 21 century.

551773001 # R~ £4p 2> § ¢ g > 22 7 TR 2(F) 38s, RA~E 3P




[FRAz P 5]
The course seeks to offer a survey of the theme through selected texts in a coherent manner and enable
students to make connections between local and global issues in American literary studies.

FHMF]
This course examines the relationship between American Renaissance literature and the production of place
in the mid-nineteenth century. Particular attentions are paid to various theoretical approaches and
methodologies, such as the relationships of place to gender, nation and identity, and historical and
materialist approaches to place, eco-criticism, colonial and post-colonial criticism, theories of local,
national and global cultures.

551758001 & % ;¥ 4 £y B 8B 3L A 3P

eSS

This course examines the spatial imagination in Anglo-American Romantic Literature. It seeks to offer a
survey of Romanticism in a transatlantic context and see it as a transnational phenomenon and a field of
study across various literary genres. It aims to explore the multiple ways in which the images of various
spaces were represented, transmitted, appropriated and transformed across spatial and temporal borders,
addressing how our understanding of Romanticism can be reshaped through the investigation of various
literary and cultural forms of contrast and affinity across the Atlantic Ocean.

[ 3P %]

1. An Overview of Anglo-American Romanticism

2. The Lake School and provincialism

3. The Ocean and cosmopolitanism

4. Space and the Empire (the Arctic and the Orient)

5. Space and technology (The Garden and the Machine)

6. The pastoral and the wilderness

7. The Gothic and the monstrous space

8. Transatlantic Connections (Emerson/Carlyle, Wordsworth/Thoreau, Keats/Dickinson, Fuller/Sedgewick,
Coleridge/Poe, Bronte/Alcott, Blake/Whitman, Baillie/Spofford, Shelley/Brown)

551767001 € B4 22 B 4§ (T &P i L 2 FR(E) 385 M 3 pF

[BAz P ]

This course will explore the historical and cultural context of that period, both the convergences and

divergences of its literary canon, paying particular attention to the prose and poetic writings of Ralph Waldo

Emerson and Walt Whitman. With these authors, we make contact with two very different conceptions of

American identity: 1) Emerson’s privileged New England home with its Whig politics and reformist

preoccupations and 2) Whitman’s democratic vision of Manhattan peopled with the swelling populism that

drove his poetry. In addition to applying close reading and textual analysis skills, we explore these two

authors through the scholarly debate of the last thirty years, especially through postmodern efforts to

“de-transcendentalize” and to “historicize” the period as well as recent attempts to resist these practices.
1 r E]

1. Introduction, Renaissance Self-fashioning and the Rise of Modern Science

Theory of correspondences, European Romantic contexts, Idealism, handouts

Second Great Awakening, New England Unitarianism, Ralph Waldo Emerson’s “Nature”

“History,” “Circles”

“The Sphinx”’; Hieroglyphic symbolism

“The Poet,” “Experience,” “Uriel”

Fictional representations of transcendental self-transformation in Edgar Allan Poe’s “Ligeia,” “Fall of

the House of Usher”

Walt Whitman’s early notebooks, 1855 Preface to the Leaves of Grass, “Song of Myself”

9. Whoever You Are Holding Me Now In Hand,” “There Was a Child WentForth,” “Starting from

Paumanok”
10. “Crossing Brooklyn Ferry”
11. Controversies — Children of Adam

Nownkwbd

*




12. Calamus

13. Civil War contexts, Drum Taps

14. The Whitman religion, excerpts from Democratic Vistas

15. Emily Dickinson’s “The Brain Is Wider Than the Sky,” “The Brain within its Grove,” “I Felt a
Cleavage in my Mind,” “I Felt a Funeral in my Brain,”

551777001 & 42 « & 2 Z % 28(i%) 3845~ M 3P
[F5Az P ]
This course, Seminar on Toni Morrison, aims to familiarize graduate students with the thematic concerns,
literary styles and narrative strategies in the novels of the renowned African-American novelist and Nobel
prize winner--Toni Morrison.

4R F ]
This course, an intensive study of Morrison’s novels, will especially focus on Morrison’s latest five novels,
namely Beloved, Jazz, Paradise, Love, A Mercy and Home, her latest novel. Such issues as ethnic identity,
memory, ideology and narration will be explored in the discussions. Students are also invited to apply
different theoretical approaches to their textual analysis.

551884001 4 ¥ & B | (%) 385 R~ 3P
[BAz P ]
This course proposes to examine the more recent works of fiction published in Britain within the last two
decades. Departing from the mostly realist concerns of postwar British literature, British novel as it now
stands takes the form of two strands: postmodernist concerns with past, memory and cityscape, and
race-inflected explorations of cultural hybridity. Both have attained high grounds of literary merit, yet both
increasingly find themselves complicit in a market-driven economy of neoliberal principles. This course
divides the novels into roughly three sections--Cityscape and the Contemporary London Gothic, Past and
Memory, and Cultural Hybridity.
[ 3kP 7]
1. Orientation
2. Cityscape and the Contemporary London Gothic
3. Paul Ackroyd, Hawksmoor
4. Cultural Hybridity and the Neoliberal Market Economy
5. Hanif Kureishi, The Black Album
6. Monica Ali, Brick Lane
7. Trauma and Memory
8. Ian McEwan, Atonement
9. Graham Swift, Last Orders
10. The Limits of the Human

Kazuo Ishiguro, Never Let Me Go
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[FRAZ P %]

In 1993 Brian Vickers published Appropriating Shakespeare: Contemporary Critical Quarrels a broadside
against a number of contemporary critical approaches to Shakespeare: deconstruction New Historicism
psychoanalysis feminism and Christian and Marxist approaches. This course proposes to examine the cases
for and against Vickers' criticism by combining detailed readings of seven of the plays by Shakespeare
discussed in the book and comparisons of a number of Vickers' arguments with the articles and books he
discusses.

This course will demand quite a bit of reading. To help reduce the difficulty of completing it [ have chosen
five plays that students are probably already familiar with and only two less familiar works.

[ 3™ %]

1. introduction to course; literature criticism and theory; views of Shakespeare and Early Modern drama

. preliminary arguments

. critical responsibilities

. play and criticism (The Winter's Tale)

. deconstruction

. play and criticism (The Tempest)

. New Historicism

. play and criticism (1 Henry 1V)

9. New Historicism

10. play and criticism (Othello)

11. psychoanalysis

12. play and criticism (Twelfth Night)

13. feminism

14. play and criticism (Midsummer Night's Dream)

15. Christianity and Marxism

0N W WD




| 16. post-colonialism
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[F5Az P ]

This course aims at helping students examine the significance of, problems with, and difficulties in teaching
literary classics and learn to design such courses in different contexts, in the English department, for the
General Education, in high schools, elementary schools, or English camps, as a one-semester survey course
or elective course or as a series of lectures. This course will help students understand different rationales
behind different course designs and reflect on different goals for such courses, such as character building,
sensitivity about literary language, an understanding of the development of specific cultures, and reflections
on different cultural values. This course will also help students learn how to get prepared for such courses,
how to select texts, choose issues for discussions, do research for the background knowledge, write class
plans, lead class discussions, design exercises and exams, grade them, and observe what students have and
have not learned when grading them.

[ 3™ %]

This is a project-based course: students will need to design one survey course and one elective course or a
series of lectures. In the beginning of the semester, we will read several articles on the significance of and
concerns about teaching literary classics and examine existent syllabi for such courses offered by different
universities in Taiwan and abroad. We will talk about the benefits and limitations of their course designs
and teaching strategies. Students will then design their own courses and make an oral presentation about
their goals and teaching strategies. In the second half of the semester, students who wish to become TAs of
Western Literary Classics and Humanistic Traditions, offered by the department, can work on three class
plans and learn how to design exercise questions and grade exercises. They will also need to use their class
plans in the practicum sessions and reflect on their interactions with students in the discussion sessions.
Students who choose to work on courses of their own design may focus on formulating one class plan, one
exercise, and one exam that help reach specific teaching goals. They will need to find their own way to
complete the practicum requirement.

551859001 R i g% jpI(GE) 38, RA~E 3P

[FAz P 1]

Students will get a general concept of the development of modern theatrical movements, including realism,
naturalism, symbolism, epic theatre, absurdism etc. The class will also focus on the intensive reading on
specific works to better understand the innovation of modern drama.

[ 3P 7]

With an introduction to the background of western drama, this class will introduce students to
representative modern plays from Europe such as Ibsen’s, Strindberg’s, Chekhov’s, and Brecht’s plays,
followed by works of major playwrights in Britain and America, including Shaw, Beckett, Pinter, Churchill,
O’Neill, Williams, Miller, Hansberry, and Hwang.

551806001 377 3535 (%) 3845 R 3P

[F5Az P ]

This course aims to use a variety of texts and urban culture criticism and assumes that all contribute on
equal terms to a discourse about the city.

[ 3%M %]

The city as the environment for modern man begins to take shape in the nineteenth century. New human
aggregates generate new sensations, problems, attitudes, and energies; they embody, too, older perceptions,
values, conventions, and limitations. The urban irruptions that lift up over the past landscape and block out
its space submit to new disciplines of time and space as well as to new politics and poetics. As Edward W.
Soja points out in his Postmodern Geographies: the Reassertion of Space in Critical Social Theory, the
nineteenth century is obsessed with time and history, obsessed with its themes of development and
suspension, of crisis and cycle, obsessed with the ever-accumulating past and its dead great men (10). Also,
Foucault argues that the present epoch shall be “the epoch of space,” an epoch of “simultaneity” and
“juxtaposition” (“Of Other Spaces™ 22). The attitudes that artists have taken toward the modern city offer




some insightful debates about social identity and material spaces—ranging from the celebration of the
values of city life for its immense variety to a kind of doctrinaire anti-urbanism (partly related to
industrialization), ranging from the thesis of urban-centredness to the thesis of transitory, effervescent, and
decentred urban existence. As critics note, the city itself is a text that is to be read and interpreted; the city is
an artifact, a work of art—created by human desires and fears, by mind and imagination—that contains
many layers of meanings; the city is a volatile juxtapositioning of uniformity and difference that resists and
invites further definition .

Course Requirements:

As well as seminar presentation and participation in discussion, students are required to submit two pieces
of work on the writers and theories concerned.

551786001 ~ & 22 £ ik ik (GF) 38, RA~E 3R
[FRAZ P %]
In this seminar course, we will examine a curious artistic genre, the grotesque, which, for many, epitomises
the so-called “creativity,” the juxtaposition of dissimilar or discordant items. Since antiquity, grotesque
images have been regarded as monstrous because they are born of unnatural couplings of natural things. For
some (like Horace), grotesque monsters illustrate a catalogue of sins to be avoided because they deviate
from classical norms of reason and nature. For others (like Vasari), however, grotesque monsters epitomise
ingenuity and marvel. Also, for some (like Kayser), the grotesque proper is full of demonic terror and yet,
for others (like Bakhtin), full of carnivalesque laughter. As such, the grotesque seems to be a slippery term.
In this course, we will look at both visual and verbal grotesques—ranging from antiquity to modern
times—in order to answer the following questions: what is the grotesque exactly; what is its aesthetic and
cultural significance; how have artists of different ages appropriated the grotesque; how is it (dis)similar to
other modes of fantastic construction such as the uncanny; how can it serve as the prototype of the
postmodern mode of fragmentation; how does it contain both terrible and playful elements to make the
mind, as John Ruskin notes, “play with terror”?; and so forth.

FHMF]

1. The Origins of the Grotesque Monster
. Theorising the Grotesque (I): Horror
. Theorising the Grotesque (II): Humour
. Grotesque Paradox (I): “Play with Terror”
. Grotesque Paradox (II): “Two Bodies in One”
. Functions and Purposes of the Grotesque
. The Grotesque in Painting
. The Grotesque in Literature
. The Grotesque in Film

O 0 3O\ L B W
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[BAz P 1]

Students are trained in the skills of close reading. They will also learn how to use historical sources and
secondary criticism intelligently. The final goal is to produce a well-organized and original research paper.
[ 3P 7]

This course examines the development of Gothic fiction from the mid-18th-century to the early Victorian
period. The eight decades separating Horace Walpole’s Castle of Otranto (1764) and Charlotte Bronté’s
Jane Eyre (1847) witnesses a proliferation of novels with strong Gothic character. Together they consolidate
and complicate the meaning of the Gothic. We will explore the political, moral, literary, psychological and
domestic implications of Gothic imagination in five classic British novels.

551337001 ¢ § F & 32(:¥) 38s, RA~E 3P

[FRAZ P %]

This course aims at helping students understand Spenser's language and relate Spenser to various literary
traditions of his time, including epic, romance, eclogue, and allegory, religious and Neoplatonic. We will
read selections of all his major works as well as important texts of various literary, philosophical, and




religious traditions. We will learn to appreciate how Spenser weaves together various traditions in an
archaic language. We will also examine how Spenser, in face of various personal, social, religious, and
cultural dilemmas, makes use of various traditions to examine different facets of the problems and struggles
to find answers.

EESND

In the beginning of the semester, each student will choose a topic of his/her interest, such as courtly love in
the romance tradition or the tradition of epic genealogy. In each session, we will focus on one literary or
philosophical tradition and read relevant passages from Spenser. Students will give an oral presentation
about that tradition first, and we will then examine the important primary texts of that tradition and relevant
passages in Spenser. We will then discuss how Spenser modifies or transform this tradition and how the
tradition sheds light on our understanding of Spenser and his time. The topic students choose will be the
basis for their term paper.

551853001 # # % 7t~ 5 (:E) 3L A~ 3P

[FA2 P 1]

The literary importance of letters did not end with the demise of the eighteenth-century epistolary novel. On
the contrary, in the late twentieth-century, with the rise of feminist and poststructuralist theories, epistolary
literature has once again occupied its privileged position in contemporary literature.

Feminist theories offer epistolary discourse as a model for "radically anti-mimetic and profoundly political"
expression. According to Linda Kauffman, epistolarity "subverts . . . conventional dichotomies and
explores . . . transgressions and transformations." Jacques Lacan's seminar on "The Purloined Letter," with
the reactions it provoked, and Jacques Derrida's The Post Card: From Socrates to Freud and Beyond are
other, more obvious manifestations of the letter's role in theoretical struggles. Therefore, reflecting on
postmodernism, postrepresentation and feminist criticism, Kauffman announces the ubiquity of the letter:
"'The post-age' . . . is upon us."

As such, our major concerns of this class will be the gender issue in letter-writing, the nature of
letter-writing, the question of whether individuals can ever understand one another and the necessity of
trying to communicate.

[ 3™ %]

1. Defining Epistolarity

2. Theory and Practice

3. Mediated Life: Pleasure at a Distance

4. Working Bibliography & Presentation

551764001 ¥ % v j% 3% & $(:F) 38, A 3P

[BAz P ]

This course seeks to offer a survey of Dickinson’s critical receptions through selected texts in a coherent
manner and enable students to make connections between Dickinson’s personal life, her literary works and
the public and social issues in American literary studies.

[+ &P %]

This course examines Emily Dickinson’s works, life, influences in the nineteenth century and her later
receptions. Particular attentions are paid to various theoretical approaches and methodologies, such as the
relationships of her works to the social and cultural issues of her time, the topics of religion, science, gender
and genre, her reading and contemporary influences, and the afterlife of Dickinson’s works.

551760001 & |35 @ 45w pfo2 sk it s > () 38~ R 3
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This course will explore the fault lines of this critical assessment, laying out some of the key techniques and
thematic preoccupations of high modernism and concentrating on the ways in which William Faulkner
adapted them to engage his Southern heritage, not only the social structure of slavery, but also the New
South that followed its demise with its sharecropping and emergent industrialization. In his portrayal of
the effects of violence on identity, the dynamics of social control and conditioning, and issues of race in the
American South, Faulkner endeavored to understand the nature of power itself, using his fictional




Mississippi county as a stage for how power relationships manifest themselves in communities and among
individuals

LR F]
We will read three classic Faulkner texts and place them in a larger critical discussion about modern form,
the postmodern turn as well as postcolonial perspectives. In addition, we will explore a Faulkner digital
humanities project called Digital Yoknapatawpha, based at the University of Virginia. Using its database
of interactive maps to aid our progress, we will engage in a number of key theoretical issues regarding the
rise of the Digital Humanities.
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[BAz P ]
Among the variously topics Benjamin touches upon in this daunting project, this seminar will focus on
Benjamin's critical rethinking of art (Baroque and avant-gardist),literature (particularly Baudelaire and
Kafka), architecture (Paul Scheerbart Le Corbusier and modern functionalism) and technology (especially
the newfound cinematic reproducibility), with a view to appreciating its relevance to our on-going
negotiation with Western modernity.

e Iy
Walter Benjamin is an ingenious German-Jewish philosopher and a versatile intellectual whose
counter-intuitive investigations into Western modernity have acquired full weight in the contemporary
literary and cultural studies. Among his works, The Arcades Project (Das Passagenwerk) stands out as the
most arcane tour de force. Published posthumously as a hotchpotch of notes which he had been laboriously
collecting and meticulously filing, The Arcades Project provides a rigorous mapping of Western modernity

and gestures towards the labyrinthine passageways which, if followed with care, might lead us out of its
hold.
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[FFA2 P %]

What are the debates about over the politics of “popular” in popular fiction? Why do (British) cultural
studies intervene in the study of popular narratives? How does the movement away from the “Althusserian
moment” in cultural studies denote a change to the “bottom-up” approach a shift away from the
production-oriented emphasis on the text as articulation of ideology or meaning and toward an interest in
audience cultural praxis and the consumption of meaning? Do popular texts unproblematically conform to
an overarching super-structure be it ideology or narrative structure? Are they “conservative” (maintaining




the status quo by smoothing over disruptions and gaps) or oppositional (capable of accommodating radical
reshaping and contradictory readings)? Do popular texts imply a passive and consensual reader or do they
contain the possibility of being read against the grain and produce resistant readings to be mobilized by
sub-culture groups? Why are popular texts “popular”? Is this pleasure complicit in nature or subversive?
How has popular postfeminism affected popular women’s genres since the 1990s? These are some of the
issues to be explored in this course which will not focus on specific literary texts but rather seeks to provide
a theoretical survey of the field. The first part of the course looks at the main theoretical currents that
inform cultural studies’ intervention into popular fiction and the second part looks at the genres of romance
and detective stories.

[ 3P 7]

1. Orientation. Huyssen on the high/low divide; Leavis and the British literary tradition;

2. Adorno and continental Marxism on cultural industry and popular music (jazz horoscope radio)

3. Structuralism. Cawelti on formula; the early Barthes (Myth Today from Storey; Source selection); Neale
on genre; Eco’s application of Propp

4. Cultural Studies I: from Althusser (Macherey) to Gramsci

5. Cultural Studies II: post-structuralism meaning-making resistance/agency. Hall (current news TV)
(encoding/decoding) Bennett on Blackpool 147 Hebdige on subculture (2). Fiske and populism de Certeau
on everyday practice

6. Feminist cultural studies and women’s genres. The pleasure/determinism debate Webster. from Slator;
from Turner music and fashion;feminist film theory on spectatorship/identification (Mulvey II Doane
Gledhill); pleasure essay

7. Second-wave feminist criticism: Fowler on romance; formulaic pattern; “screen effect” and wishful
fulfillment; enforced heterosexuality Rebecca (film and essay)

8. Modleski and Radway; intro in Romance Revisited and “Understanding the Romance” Feminist Popular
Fiction

9. Postfeminism female sexuality and consumer culture: chick-lit (flicks) of the 1990s Fatal Attractions;
Legally Blond “Good Girls”/’Bad Girls”

10. Discussion and application----- From romance to post-feminist “chick lit”: Sex and the City

11. Detective fiction. Formulaic pattern; narrativity and meaning (Todorov Poetics of Murder-
Heissenbuittel Porter Stowe); pleasure and guilt (Lacan and Zizek and Pederson-Krag); materialist
(Jameson on Chandler Stowe on Doyle and Chandler Bennet’s Popular Fiction—Moretti); metaphysical
(Holquist; Detecting Texts—Black) feminist detective story as resistance (Feminist popular fiction Copra)?
12. Poe-Benjamin-Dana Brand Lacan on Poe Zizek P-K

13. Doyle story and movie my article Christie

14 narrativity hard-boiled

15. meta and feminist

551842001 ¢ + pEdp & W~ § () 384~ M- 3P
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This is a survey course of Middle English Literature. Since no knowledge of Middle English is presumed,
part of the course will focus on helping students read texts in Middle English of different regions and
periods. This course will also help students understand various medieval literary traditions and styles in
relation to their social, religious, and philosophical backgrounds.

kR %]
To help students read Middle English, the class will start with an introduction to Middle English and a
couple of translation exercises. In each session, we will focus on one author or genre and read selections
from a couple of texts in order to get a general idea of each poetic style or literary tradition. Students will
read about 40 pages of Middle English regularly every week. In addition, each student will choose a topic
of one’s interest, a political, cultural, religious, or literary issue in the Middle Ages, and give an oral report.
The term paper should be based on the oral report, in connection with a specific literary work.

551893001 ~ #4p & ph#p e ¢ I(E) 3Es Hof 3R
[dAz b %]




This course will encourage detailed study of history plays of the English Renaissance, focusing in particular
on the relationship between the plays themselves and their historical sources, influences, and antecedents.

[ %P %]

plays will be read in this order, alternating with criticism and other readings: Richard 11, Richard Il, Henry
IV, Part 1, Henry 1V, Part 2, Henry V, King James, Edward Il, Edward |, Perkin Warbeck

551817001 75 L vt &y e bk i7* (3F) 38~ M 3P

[FRAZ P %]

The purpose of this course to examine the achievement of representative members of the group working in
different time-space and with different genre, to explore the possible relationship between gender and
creativity, and to remap the literature of Shakespeare’s sisters, so as to dissent from recent theorists who
tend to emphasize theirs as a literature of pain and victimization.

[P %]

Virginia Woolf mused in 1928 that if Shakespeare had had a wonderfully gifted sister, society and
circumstances might have conspired against her literary aspirations. Sandra M. Gilbert and Susan Gubar,
following Woolf’s intellectual thread in A Room of One’s Own, argue that novel-writing is a more suitably
female occupation “because it is commercial rather than aesthetic, practical rather than priestly”
(Shakespeare’s Sisters: Feminist Essays on Women Poets xxi). Yet of course the time has come to change
things, and of course Shakespeare did and do have many sisters—akin to him in individual talents as well
as in answering to artistic vocation, Shakespeare’s English-speaking sisters have been committed and
struggling to perfect their art, to compose their literature.

551391-001 & % gk jpl ® e W] 5zis(3E) 385 M 3P

[5Az P %]

The course will examine the gender issues and power relations in western drama. It is hoped that students
will approach the plays from the perspective of feminism and gender theory offer a new perspective on
canonical plays and engage in their appraisal of the new feminist plays.

[+ P %]

The class reading includes plays ranging from Greek drama Elizabethan drama to modern drama and
theories related to gender sexuality power and representation. Dramatic texts include Antigone by
Sohpocles (442 BC ?) Medea by Euripides (431 BC) Lysistrata by Aristophanes (411 BC) Othello by
William Shakespeare (1604)

Measure for Measure by William Shakespeare (1604) Taming of the Shrew by William Shakespeare
(1592-93) Hedda Gabbler by Henri Ibsen (1891) Miss Julie by August Strindberg (1889) Ceasar and
Cleopatra by George Bernard Shaw (1899)

Dutchman by Amiri Baraka / LeRoi Jones (1964) Fefu and Her Friends by Maria Irene Fornes (1977) Spell
#7 by Ntozake Shange (1978) Vinegar Tom by Caryl Churchill (1982) and The Grace of Mary Traverse by
Timberlake Wertenbaker (1985).

551748-001 *} A7~ 1 (i) 38%s R~ 3P

[FAz DRI [F okl 7]

Western societies never fall short of testimonies, reports, and diagnoses of demonic possession, not even in
the time of modernity and the Enlightenment as allegedly characterized with rational mindset and aversion
to regressive, pathological superstitions. Exorcism, on the other hand, aims to heal the moral-spiritual
maladies and lapses engendered by demonic possession and to rebuild the secular and ecclesiastical
community; to a great extent, nevertheless, exorcism as healing contributes to biopolitical administration.
The possessed, as the battleground of the demonic and the holy-divine, embodies a life at the threshold in
the sense that materialization and spiritualization, sacred and abject, innocent and sinful, passive and
aggressive, human and nonhuman, life and death all come into a zone of indistinction. To explore the
entanglement of the three sectors at issue---that is, the demonic possessor, the exorcist, and the
possessed---this course help students to build up a multidisciplinary framework covering the field of
theology, medical anthropology, psychoanalysis and biopolitical discourse. This course is divided into three
parts. The historical survey in the first part takes as its research objects a wide range of canonical texts such




as The New Testament and some treatises, reports or handbooks that regulate the practices of exorcism. The
main concerns here lie in how demonology works as a tool for and rationalizes exorcism with a view to
social-cultural representations, structures of feelings or collective symptoms. Meanwhile, this historical
survey also explores how the demonic turns out to be the uncanny double of the sacred, an essential of
Christian cosmological view, and plays a substantial but repressed role in the construction of identity and
religious, social order. The second part of this course is concerned with psychoanalysis and medical
anthropology to explore possession and exorcism as socially, culturally specific embodied self-process and
look into the ambivalent transferential relation between the exorcist and the demoniac and the part that
exorcism qua healing plays in social control and biopolitical administration. Based on the historical survey
and theoretical framework as stated above, the last part of this course focuses on some popular cultural
representations of demonic possession and exorcism---for example, the filmic adaptations of Anneliese
Michel’s case, The Exorcist series and others---to envision a horizon beyond the reductively negative
critique of popular culture.

551749-001 *=25% B & % R(:E¥) 385, R 3P
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By taking this course, students will not only enjoy a selection of great travel literature (both fiction and
non-fiction) produced during this period, but they will also be equipped with sufficient knowledge to
understand the ways in which the world is conceived in/through so-called ‘imperial eyes’ (Pratt, 1992,
2008). This course, in a word, offers our students a new incisive perspective upon the literature, history, and
culture of Great Britain from the eighteenth to nineteenth centuries.

[ 3™ %]

‘Travel Writing and the Empire, 1700-1900’ is a newly-designed course which intends to introduce our
postgraduate students to a very diverse yet neglected genre of literature - travel writing. This corpus
generated both by full-time and occasional writers (novelists, diplomats, doctors, scientists, explorers, and
sailors) during the two centuries when the British Empire gradually attained its zenith.




[#Fk% e]

551014001 # 7 * 22 &=~ B iT() 3L, R 3P

[FRAz P 1]

The course is aimed at those who are new to studies in the field of language learning or who may have done

or written some research work without academic guidance. After completing this course, students are

expected to have become interested enough to delve further into the literature and maybe even to embark on

research of their own.

[ P ]

B Introducing a clear and comprehensive overview of research paper writing and linguistic research
methods in applied linguistics

B Understanding and critiquing published studies in applied linguistics

551012001 #F &5 (%) 38~ A 3] pF

[F5Az P ]
This course aims to help students understand and apply various TESOL-related theories and issues that are
of current interest to TESL/TEFL educators.

R ]
B Theoretical frameworks and approaches, as well as their implications for the learning and teaching of
listening, speaking, reading, and writing in English

B English teaching methods commonly adopted for formal and informal language teaching contexts
B [ecarner and teacher characteristics and how they interact in language learning contexts
B Other recent issues and discussions related to English learning and teaching

551010001 # F % F 2L H (%) 38 ¥ 3P

[BAz P ]

This course is to acquaint students with various topics on current trends of English language teaching and
research. Through paper-reading, topic discussion, and small project development, the course will help
students better understand the situations of English teaching in Taiwan and find research solutions to the
problems we are facing.

[P 7]

Theories, research, and critiques on the instruction of language skills and elements

Changes of theories and approaches for teaching English as a foreign language

Analysis on existing and potential problems of English teaching in Taiwan

Proposals for solving the problems

551015001 % = %3 % (F() 34~ # 3)pF

[F5Az P ]

This course is intended to provide an overview of linguistic research on second language (L2) learning,
paying special attention to the most important issues of second language acquisition (SLA) and the
implications of research on L2 for foreign language learning.

[ 3™ %]

This course is intended to provide an overview of linguistic research on second language (L2) learning such
as language development in children and adults, the acquisition of phonological morphological and
syntactic systems, and the role of both parent and child in the acquisition of communicative competence.
More importantly this course will explore the multiple aspects of SLA and discuss the implications of
research on L2 for foreign language learning including:

Theoretical backgrounds

The nature of language learning

Styles and strategies

Personality factors

Sociocultural factors

Communicative competence




B Interlanguage

B Contrastive and error analysis

B The learning of various language skills (listening speaking reading writing)
B Recent developments in all of these areas

551834001 #:%# B RE(E) 38Ns  HE 3P

[FRAZ P %]
This course provides an introduction to theories, practice, and research related to reading and writing
instruction in the EFL classroom.
[L#P %]
The course will include discussion, paper presentation, and hands-on experiences of designing,
implementing, and assessing reading-writing in various EFL teaching contexts. Tentative topics include:
B Current methodologies as foundations of understanding the teaching practice
B Such domain knowledge will guide students through the phases of
e  analyzing learners’ needs,
e developing pedagogical principles, and
e  designing classroom activities for their target students.
B Research works will also be included for students to learn approaches of interpreting the nature and
the process of reading and writing and their implications.

551837001 #FHAKE(E) 38Ns  HE 3P

[FRAZ P 1%]

This course provides an introduction to theories, practice, and research related to developing listening
comprehension/speaking skills in the EFL classroom.

[+ &P %]

B An overview of current approaches to listening/speaking

B Designing and conducting classroom listening and speaking activities

B Discussing recent studies and critical issues related to listening and speaking instruction

B Cases studies on actual pedagogical practice

551769001 # = < = & F (G¥) 385 R 3P

[5Az P %]

The purpose of this course is to provide students with knowledge of grammatical structures required in
teaching English to Chinese speakers.

[ 3P 7]

The course will be divided into several modules: grammar as description, grammar as internalized system,
linguistic theory and pedagogy. Each module consists of reading of relevant literature, discussion of
grammatical points and teaching methodology. Students learn to develop skills in grammatical analysis and
then apply concepts and knowledge studied in class to teaching/learning situations such as

B constructing instructional syllabus,

B examining grammatical points presented in current textbooks;

B teaching important and basic structures,

B designing the kind of grammar to meet the needs of learners of English.

551779001 # =~ 3 # %5 (i) 38 A EHLGEM O3 )P
[F5Az P ]
This course is designed for graduate students in the Master’s program so as to introduce them to the
theories, techniques, and research of English vocabulary teaching.
FHMF]
B The background reading in vocabulary teaching, including various ideologies of vocabulary teaching
and analysis for their advantages and disadvantages
B The techniques in teaching vocabulary, including how to design a vocabulary activity based on a




specific topic
B Applications of tools and measurement software to vocabulary lists

551374001 % *aff et mFRE FHFF T GE) 385 R 3P

[A2 B 1]

This course is to provide students with a broad overview of issues and concerns related to

computer-enhanced language teaching and learning. Students are expect to critically examine and apply

theories and practice of language learning to various types of digital and classroom contexts.

kR F]

B Theoretical frameworks related to language learning and teaching environments mediated by digital
tools

B Existing studies related to digital technology in and out of the language classroom

B Changing language learner characteristics and learning process under the impact of technology

B Applying and evaluating software, applications, projects, and activities based on various language
learning contexts

B Emerging issues, concerns, and development related to digital language learning contexts

551774001 %3 5 ¥ v;‘{ pAFEA B REGE) 3845 R 3P

[FA2P ]

This course is to engage students in narrative inquiry and qualitative case studies related to language
learner’s self, agency, and identity in formal and informal learning contexts.

[+ #P 7]

B Theoretical and conceptual frameworks

B Forms of existing studies: Data collection, analysis, interpretation, and presentation
B Actually conducting a research project on language learning narratives

B Emerging issues, concerns, and future development

551846001 Az Fctt =i 2 77 7 () 38s R 3P

[FRA2 P 1]
This course aims to provide students with a general understanding of the major approaches, theories, and
issues of language curriculum and materials development.
FHMF]
Evolution of second/foreign language curriculum
Needs, situation, and rights analysis
Syllabus design
Materials selection, analysis, and evaluation
Content and linguistic analysis of materials

551797001 %% ¥ B &40 E T # B (F) 385 R 3 pF

[5Az P %]

This course provides an overview of some key issues in language development by charting children's

language development from birth right through the school years.

[ 3P 7]

B The main themes cover not only how children acquire language but also how language develops over
the life span.

B Since development is the result of an interaction between innate capacities and environmental forces,
the discussions will take into account both the biological endowment and the environmental factors.

B Topics include phonological, grammatical, semantic and pragmatic development.

B Atypical development and theoretical approaches to language acquisition will also be discussed.

551803001 F R B & E A KT (E) 354 EMELEFAE 31
[z P 15]




This course is designed for graduate students so as to equip them with semantic knowledge and methods in
order to understand research on various related topics. The cognitive components of the course will help
students to become linguistically sensitive toward the meaning of language used in daily life. Students will
relate TESOL to semantics by applying the theories of semantics to teaching and learning.

[+ P %]

This course will cover (a) some basic concepts of semantics, and (b) applications of semantics to language
teaching and learning. Topics of discussion include:

Words and meaning

Lexical relations

Polysemy

Opposites

Phraseology and constructions

Event structure

Tense and aspect

Metaphorical expressions

Applications to English teaching and learning

551784001 F* B &2 &3 % 5§ (&) 3L ERE/GHEE O3IE

eSS

The course is oriented toward a study of the role of context in the interpretation of communicative meaning.
Students will develop an understanding of some key topics, theories, and applications in pragmatics. They
will also learn data analysis and conduct an original study.

[ 3™ %]

Speech acts

Implicature

Presupposition

Reference

Information packaging

Pragmatic principles in verbal communication

Pedagogical applications

551763001 7= % = i & 45(:E) 38, #  3pF

[FAz P %]

The aim of this advanced course is to provide good chances for enrolled students to cultivate a good sense
of designing a sound study in the field of applied linguistics.

[ 3P 7]

B Draft of writing up proposals

B Critique of published studies

B Pilot testing of enrolled students' own research ideas

551885001 suzte? F ek 3H(iE) 38 L mHREGZERE 3R

[F5Az P ]

This course is a research-oriented course which focuses on the use of quantitative research methods in (a)

data analyses; and (b) experimental studies. The content is designed for graduate students so as to help them

integrate quantitative research methods into language-related studies. Students will learn and practice

research skills including analytical skills, statistical skills, writing skills, and presentation skills.

[ 3P %]

B Developing skills for two main directions of research designs: quantitative data analyses and
experimental data analyses

B [dentifying variables in different studies and using suitable statistical measures to analyze data

B Introduction to the use of SPSS

B [earning how to receive research-related comments and respond to questions asked during or after the
presentation




551903001 = it 2w F 55 &) 38, RME 3P

[FAe f 5]

This course is designed to train teachers to understand the interaction between culture and foreign/ second
language teaching and learning.

[ oM 7]

B The role of “culture” in foreign/ second language teaching

B Research and principles applicable to culture and foreign/second language teaching and learning
B The relation between culture values and language use

B The development of socio-cultural awareness and intercultural communication skills

B Textbook selection and evaluation based on culture-related issues

551789001 A ¢ F - F 2 F RE(GE) 384 =HME/FZRAE 3] pF

[A2 B 1]

This course is intended to introduce the sociolinguistic aspect of language teaching and learning which
involves linguistic, social, cultural, and psychological factors in communication. Under the sociolinguistic
premise that function is as important as form, it is the acquisition of communicative competence, not just
linguistic competence, that is the goal of language teaching and learning.

[t 3P ]

B Linguistic variation in geographical, situational, social, and culturalcontexts
B Sociopragmatic strategies applied in verbal communication

B Interactional sociolinguistic approach of discourse analysis

B Speech acts as social actions

B Sociology of language

B Pedagogical applications

551373001 fRF 2 22 ZHE(E) 38, mHREGGAE 3P

[FA2 P 1]

This course is to introduce students to the study of discourse analysis and its application to English

teaching.

[N %]

B A general review of discourse studies is the focus of the class in the first few weeks, which
characterizes the nature of discourse analysis and relationships between sentence structure and
discourse grammar.

B Follow-up topics on discourse analysis are coherence, discourse structure, information distribution and
topic continuity.

B Finally, traditional grammatical issues concerning the use of conjunctions, subordination and
tense-aspect are reexamined from the discourse perspective.

551861001 F# AR5 § &2 7 F K F(F) 3L ERE/GFRE 3R

[FRAZ P %]

This course is designed for graduate students so as to introduce them to the theories and practices of corpus
linguistics, as well as the applications of corpus linguistics to TESOL. The skills acquired in this course can
prepare students for linguistic research or language related research. The skills taught include the ability to
make use of functions in concordancers effectively and to create one’s own corpora if necessary. Students
are expected to learn to collect corpora data, create a small corpus, run and analyze corpora data according
to different research topics.

[+ &P %]

B The basis of corpus linguistics

B Applications of corpus linguistics to TESOL

B Workshops relating to the application of corpus linguistic tools




551770001 #3#' 5 & &3 % F (:F) 38~ mHE 3

[FRAzP 5]
The course is devoted to the study of the structure of English words and of the forms of English words,
including most common base forms and morphological rules by which alternate forms are derived. Students
may expect to achieve substantial enrichment of their vocabulary while learning about etymology, semantic
change, and abstract rules of English word formation. Besides, this course aims to familiarize students with
central issues in the area of teaching English vocabulary and to provide them with some suggested
solutions.

e Iy
B Vocabulary teaching method
B The word analysis method
B The history of English and sources of English vocabulary
B Changing meanings of words

551771001 & 3% < Pl &2 =8 (iF) 38s  BRE 3R

[FRA2 P %]

This course aims to acquaint students with the theory of language testing and assessment as well as the
general principles of test construction.

[+ o %]

In this introductory class, students are encouraged to participate in class discussion where they learn how to
put theory and principles into actual practice. Some tentative topics to be covered include:

B The role of testing and assessment in the English curriculum

B The desirable qualities of tests

B Principles and practice of test construction

B Alternative assessments.

551887001 Fit# 3 = Z(E) 38s  mHE/ERE 3P

[FA2 P 1]

This course aims for graduate students to understand basics of qualitative research methods so as to
conduct/write a qualitative research project.

[N %]

Qualitative research designs

Designing a qualitative study

Data collection and analysis

Writing up a qualitative research report

Research ethics

551833001 #FERE F i+ 4 (F) 38 s EE/AGER O3
[A2 B 1]
This class aims to enable students to become reflective practitioners by theorizing from their own practical
teaching experiences and by critically reflecting upon theory and practice in TESOL. Students are required
to do teaching practice in class and in secondary schools.
TR F]
How to plan a lesson
How to develop an activity/task
How to teach skills and strategies
How to provide feedback
How to manage a class
How to design a test

551897001 ¥-3F 5 F 833 K5 (%) 385 ERAE/GRAE/EmRE 3] B
eSS




The major goal of this course is to help students increase the awareness of different aspects of two

languages and cultures, and to obtain a general picture of the similarities and differences between Mandarin

Chinese and English, through the contrastive approach. Having this kind of knowledge, one can be more

aware of the difficulties among EFL/CFL learners and translators, and can explain the reason why second

language learners and apprentice translators of the same language background make certain similar errors.

Hence one can put more effort on dealing with these difficulties observed in second language teaching and

learning, as well as in translation. Furthermore, students will become more aware of their own language and

culture facts, and will be led to the pursuing of a profound understanding of their native language and

culture. This, in turn, will contribute greatly to the understanding of human cognition knowledge per se.

[+ P %]

B Introduction of the general aspects of contrastive linguistics

B The contrastive analysis of Mandarin Chinese and English with respect to their typology, phonology,
morphology, syntax, semantics, pragmatics, and culture.

B Application to TESOL
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